
 

Team 2 - School Curriculum Design at Stanley Crook 

  

1. Curriculum Organisation in class  

 

 The curriculum is planned and organised to ensure breath, balance and 

depth of learning for all pupils. 

 Long-term curriculum planning for foundation subjects such as History, 

Geography, Art and Design & Technology is completed at the start of each 

academic year in the form of a ‘curriculum map’ to ensure full coverage of 

the national curriculum.  

 Curriculum maps are developed jointly between the KS1 leader and KS1 class 

teacher to ensure topics are not repeated and children have wide range of 

learning experiences. Planning for core subjects is done long term, with 

additional weekly planning to support this. 

 Weekly plans for English, Mathematics and Phonics are derived by looking at 

what the children can already do, and considering their next steps in terms of 

the national curriculum or Phonic phase (using Letters & Sounds to 

assess/plan/do/review). 

 Subjects are taught using the teach, repeat and practise process to ensure 

depth of learning and not merely coverage of curriculum content. 

 English planning for KS1 is completed by the English subject leader. Long term 

planning completed at the start of the academic year ensures full coverage 

of the national curriculum with a range of writing opportunities including 

fiction and non fiction texts. English lessons also include Spelling, Punctuation 

and Grammar activities.  

 English planning can be linked to Topic work or based around a story/non 

fiction book. 

 Mathematics is planned for according to NCETM guidance re: effective 

Maths teaching. We focus on varied fluency and problem solving and 

reasoning activities as a whole class before children complete an 

independent ‘practise’ activity to develop their new skills.  

 Daily Mad 4 Maths allows children the opportunity to practise a range of 

mathematical skills and strategies. Mad 4 Maths is differentiated according to 

year group and focuses on a wide range of objectives from the national 

curriculum for Maths. It is marked by the children with strategies modelled by 

the class teacher/teaching assistant. We have three marking groups for Mad 

4 Maths – a Y1 group, a Y2 group and a small group of three Y1 children who 

find it difficult to concentrate in a larger group.  

 Phonics and Spelling is planned for according to children’s individual needs. 

There are currently three groups; a Y2 Spelling group (No Nonsense Spelling), 

a Y1 Phonics group (Phase 5) and a small Phase 3 group for two children with 

SEND. Some higher ability Y1 children work with Y2, and some lower ability Y2 

children remain in the Phase 5 group. Each child’s needs are considered on 

an individual basis. 

 Planning seeks to provide learning experiences which are intellectually 

engaging and which inspire and challenge children.  

 We find practical activities (particularly outdoors) stimulate and engage the 

class and so focus planning for activities in this area as much as possible, for 



example; a Forest schools afternoon to develop vocabulary for Autumn 

poetry in English, creating a ‘shop’ for children to buy/sell items to practise 

Measures – money in Maths or having a ‘noun hunt’ in Spelling groups.  

 P.E is planned for according to our local authority’s ‘core tasks’, with a strong 

focus on fundamental movement and development of core motor skills.  

 Fine motor skills are further developed in the classroom on a daily basis using 

a range of activities including Dough Disco, Funky Fingers tables and focused 

intervention groups.  

 Children’s interests are carefully considered when planning activities. For 

example, in English (non fiction, Letters & Postcards), after several lessons 

focusing on the key features of a letter and practising letter writing with notes 

to our teacher, we are planning and writing letters to whomever the child 

chooses. We are focusing on the application of key writing skills rather than 

making all children complete the same task. 

 ‘Curriculum days’ are planned for each topic usually as an opportunity for 

children to consolidate or develop skills learned throughout the term. In the 

past these have included; a Forest Schools day to support learning in our 

‘Plants’ topic in Science, a trip to Beamish museum to consolidate learning 

about the Victorians and a Chinese New Year celebration to support learning 

in R.E. These are invaluable at providing children with rich learning 

experiences they will hopefully remember forever.  

2. Planning and Development of the School Curriculum 

 

 All teaching staff were involved with the design of the curriculum as we will be 

the ones delivering learning experiences in the classroom and need ownership 

over what we are doing. 

 We were also included in every stage of the design so that we understand 

what underpins our curriculum and the substance of the curriculum we provide 

for children. 

 Staff and governors discussed the main curriculum priorities/drivers which 

underpin every subject and topic we cover. 

 The priorities/drivers are the things we believe will best set our children up for 

lifelong learning and tackle any challenges they may face. 

 We revisit curriculum design every year to ensure that what we offer children is 

the very best it can be in our ever changing world and society. 

 Teachers are responsible for creating our own curriculum maps – essentially 

what learning looks like in our classrooms over the course of the year. We 

consider the interests of the children when planning topics to ensure they are 

engaged in learning activities.  

 Subject leaders are responsible for enhancing the development of their 

curriculum subject.  

 Good practise is shared regularly between teaching staff, as our team is 

relatively small. We work well together to ensure a well-balanced, engaging 

and exciting curriculum is delivered throughout the school. 

 

 

 

 

 



3. The contribution of the curriculum to standards in class 

 

 Our curriculum has raised standards in my class because we have achieved a 

deeper level of learning due to our focus on depth and not merely coverage. 

 Learners are enthused and inspired by the curriculum which has led to 

intellectual engagement and a deeper level of learning in all subject areas. 

 Planning with children’s interests in mind means that they are more engaged 

by activities they are participating in.  

 Linking English to topic related work is improving standards in Writing because 

children are able to see that writing is purposeful.  

 Adapting planning and teaching methods for Mathematics is improving 

standards in Maths. Although procedural fluency has always been a key 

strength in Maths in Year 2, children are developing better problem solving and 

reasoning skills with daily practise. Use of stem sentences is improving children’s 

use of mathematical vocabulary and giving lower ability children the 

vocabulary they need to explain their process.  

 Designing the Spelling, Punctuation and Grammar curriculum to include 

exciting activities that are not desk based has meant children are developing 

excellent understanding of key aspects of the curriculum, rather than the 

surface understanding gained from completing a worksheet.  

 Planning active Phonics activities for Year 1 children ensures children do not 

become disengaged. This is improving standards in Reading. 

 Giving children control of their own learning has improved standards across 

the curriculum. For example, in topic work during ‘Celebrations’, our learning 

objective focused on finding out about Christmas traditions. We planned an 

afternoon where children chose a country to research independently, before 

presenting their information however they chose to. We had PowerPoint 

presentations, newspaper articles, posters and even a video. All children in the 

class were able to describe a range of festive traditions from around the globe 

and loved having the opportunity to show off their work to their peers. 

4. Evaluation of curriculum effectiveness in teaching 

 

 Careful monitoring and tracking of children’s progress enables me to 

effectively evaluate the effectiveness of the curriculum in my teaching. 

 Where progress is identified as being slower, action is taken immediately 

through curriculum modifications. 

 Formal termly assessment allows me to spot gaps in learning or aspects of the 

curriculum that may need to be revisited to ensure depth of learning. 

 Daily formative assessment by myself and my two teaching assistants allows us 

to plan day-to-day based on the children’s needs. We do not blindly follow 

weekly plans regardless of how the children managed in previous lessons; 

each day involves a period of discussion about appropriate next steps. We 

may need to revisit aspects of some lessons with specific children.  

 We consider each week, which activities have succeeded in engaging the 

class and giving them the best possible opportunities to meet their outcomes. 

Some activities may become part of the classroom routine (eg. Dough Disco). 

 We regularly seek feedback from parents about our curriculum and how well 

they feel it is benefitting their child. This is done formally at Parents’ evenings 

and via Parent questionnaires, as well as informally via Class Dojo.  

 

 



5. An inclusive curriculum to meet the needs of all learners 

 

 Yes – progress and achievement of all learners is tracked and the curriculum is 

personalised when required. All lessons, including foundation subjects, are 

differentiated to ensure all children are able to participate fully. For example, in 

a recent Maths lesson with a focus on money, the children worked in pairs to 

add values to make given amounts. For two lower ability children, this included 

using real coins to scaffold their learning and practise previously learned skills 

(coin recognition). 

 Interventions are put in place according to children’s individual needs. 

  Occasionally this is outsourced to specialist advisory teachers or other 

professionals, for example, two children in Year 2 with identified cognition & 

learning difficulties have weekly intervention with a speech and language 

practitioner to develop their word finding skills and phonological awareness.  

 Interventions do not only support children with SEND. Some interventions include 

children who do not have identified additional needs, but may find certain 

aspects of the curriculum difficult and require support to help them reach their 

potential.  

 Although supporting children with additional needs is of vital importance, we 

also focus on ensuring challenge for all. When planning lessons (including for 

foundation subjects), additional challenge is planned for higher ability children.  

6. How effective is the leadership of the curriculum in this school? 

 

 Leadership of the curriculum is very strong at this school. We take a 

collaborative approach to subject leadership and equal emphasis is placed on 

foundation subjects as core subject areas. 

 We are provided with training in self-evaluation and monitoring including lesson 

observations and work sampling. In addition, we are allocated time out of the 

class to fulfil our responsibilities. 

 As we are a small team, effective practice is shared regularly in staff meetings, 

lesson observations or just by chatting in the staff room.  

 Subject leaders consult colleagues before making changes to the curriculum, 

ensuring everyone has their say in how subjects are planned for and taught.  

 Subject leaders are given lots of opportunities for professional development 

and are often able to choose courses they feel may benefit themselves or 

colleagues.  

 Knowledge and practice gained through CPD is shared with all staff in regular 

staff meetings.  

 Subject leaders and the SENCo provide support to class teachers/teaching 

assistants when needed. This may be based around subject knowledge (for 

example, checking with the Maths coordinator the appropriate next steps for 

addition according to the school calculation policy), it may be to suggest 

resources to support learning (for example, asking the English coordinator if they 

can recommend a text to support teaching and learning activities) or it may 

be to help with planning or assessment (for example, our P.E coordinator 

provides supporting documents to help with assessment of fundamental 

movement).  

 

 

 



7. Planned improvements to the curriculum 

 

 As a KS1 teacher in mixed Year 1 & 2, I find that the children in my class learn 

best when they are active or when they are given the opportunity to guide 

their own learning. We are adapting planning as we go throughout the school 

year to give them lots of outdoor learning opportunities, as well as planning 

activity carousels and practical lessons to try to continue this in the classroom. 

I would love to see an improvement in our outdoor learning opportunities, 

particularly Forest Schools, for KS1.  

 To further my own knowledge and be able to implement more of this in my 

classroom, I attended an Outdoor Learning course with Sc.out.ed and Adam 

Bushnell as part of my CPD.  

 

8. Future opportunities for further curriculum development 

  

 The use of the outdoor environment to enhance learning/Forest Schools.  

 Forest schools sets learning in a different context for children, allowing them to 

participate in a range of practical activities and providing opportunities to 

develop team working skills as well as independence. It can provide a new 

context for learning, allowing children who struggle in the classroom 

environment the opportunity to flourish. Children learn to solve problems as well 

as having the freedom to be creative and imaginative as they learn.  

 During Forest Schools sessions, children are physically active a lot of the time, 

developing their strength and stamina. I also believe it is great for general 

health and mental well-being to spend time outdoors each day. 

 The environment created by Forest Schools gives children the opportunity to 

assess risks and make sensible, informed decisions about how to deal with 

unfamiliar situations. Much of the learning for a child comes because of the 

opportunities they have for testing their own abilities in a real life context.  

 I believe that if delivered effectively and over time, Forest Schools would 

improve the learning experience at Stanley Crook Primary for our children. It 

would develop their self-belief, confidence and resilience as well as enhancing 

their learning capacity and problem solving skills.  

 

 

 

 

 

 

 

 

 


